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EXECUTIVE SUMMARY

In the fall of 2008, the Prindedward Island Home and School Federation sponsored a survey of parents of
schocehged children in PEI. The survey, carried out by consultant Vicki Bryanton, explored issues related to
parent engagement i nAtatahoé704 sureceharelindludednndhe analgsis,c at i on.
representing parents of 1,234 schagled children.

Key Findings

Sense of Partnershigdlmost twehirds of parents indicated that they felt supported a great deal by their
school as a partner dfurther 30% felt soncetvhat supposted.eCorantemts i o n ,
indicated that communication between parents and teachers, or parents and administrators, played a large
role in whether or not parents felt supported.

Communications with the School Systeifhe three formsf oneway communications seen as most useful
were the school newsletter, school handbook, and school website. Most formsgfdaramunication were
seen as useful.

Involvement in SchoeBased ActivitiesNinetynine percent (99%) of parents had atteed parent

teachers interviews (with over 90% attending all meetings). fBigktpercent (89%) of parents attended
events or activities at the school. Sixty percent (60%) had been involved in fund raising and 53% had
volunteered for some event or aityifor the school. Only 31% reported having been involved in their Home
and School or School Council.

Satisfaction with ParenTeacher MeetingsSatisfaction with pareiéacher meetings was very high, with
60% of respondents indicating (across all obilfithat they were very satisfied and a further 30% satisfied
with the meetings.

School Response to Students' Special Ne&isefifth of parents, 21%, indicated that they had a child with
special needs. Of those parert§% were very satisfied withtrec hool 6 s response to
needs and a further 34% were satisfied. Twethtge percent (23%) were somewhat dissatisfied and 19%
were very dissatisfied.

Where Learning Occur&lmost threguarters of parents felt that learning about scies should occur mostly

or only at school, and about half felt the same about math. On the other hand, a majority of parents felt that
learning about religion should happen mostly or only at home, and a substantial minority felt that learning
about morad and values should occur mostly at home. However, in most other areas of both academic and
life skills, at least threguarters of parents felt that learning should be a balance between home and school.

Homework Issues:Across all school levels, cleiidaveraged 13 hours a week on homewo@hildren in
elementary/consolidated levels were somewhat more likely than average to spend less than an hour per

t
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week on homework while students in intermediate and senior high were more likely to spend mae than f
hours a week on homework. Alimost tiyeear t er s of parents felt their <c
right, with the remaining parents fairly evenly split between those who felt there was too much homework and
those who felt there was not enough.

Among parents of elementary students, 44% were very comfortable helping their child with homework and a
further 40% were mostly comfortable. Among parents of intermediate and high school students, a smaller
share, 30%, were very comfortable, but 50% regeal feeling mostly comfortable.

Amount of Instructional Time and Level of Challeng@&he majority of parents (ranging from 74% for the

first child to 67% for the third child) felt that their child was receiving enough instructional time at school, and
similarly, 74% felt their child was challenged enough. However a significant minority, alrfift ohe

parents, felt thatheir child wasotreceiving enagh instructional time aB@% felt that their childvasnot
challenged enough.

Parent Involvemaet in Volunteering for the SchooDnefifth of parents said that they volunteered often in
their chil dods sthird san that they doluateefedisonetinges.-Quaatereof parents
volunteered rarely, and the remaining 22% never voluntkere

Areas of Volunteering: Amost twethirds of all parents reported helping with fundraisers. Helping with field

trips was the next most common activity, with 38% of parents assisting in this area, followed by 27% helping
with food programs, and 27% driwg students other than their own children to activities. Fwanpercent

helped organize special events while 19% helped with sporting activities. Smaller numbers of parents cited a
wi de range of other volunteer supports to their c

Involvement with Home and School Associations and School Counciork commitments were the most
common barrier to more involvement in their local parent group, cited by 67% of parents. The next largest
group, at 34%, identified the demands or needs of otlieidren as a barrier. Only 2% did not know that
there was a parent group at the school and 4% did not know how to contact the parent group.

Full-day vs. Haltday Kindergarten

Fortyseven percent of all parents (47%) thought that the kindergarten prairantd be fulday once it

moves into the school system, while 42% felt it should baealyadind 11% were unsure. Among parents with
preschoolers, who will be directly affected by the change, a somewhat larger share, 53%, were in favor of
full-day kindergarten, while 40% preferred halflay and 7% were unsure.



BACKGROUND

The Prince Edward Island Home and School FedgiRE&ASE composed of localdmhe andSchool
Associationsepresenting panets and studentg 52 schools across PHieFederation Board of Directors
comprised 0b executive members and 8 regional directors, provides leadership, support, and resources to its
members. The regional directors are the liaisomdst the local Home arg@thool Asociations and the
provincial board.

ThePEIHSEXists to promote the total wdleing of children and the highest standards of education for each
child in the province. The Federation works in partnership with other organizatimsser thisdeal. The
Federation encourages and whenever possible assists in the development of policies related particularly to
quality education for each child and generally to the total-weihg of children in Prince Edward Island.

In response to the recommetmias by thelask Force on Student AchievemdKiurial, 2005) the Minister

of Education asked the Prince Edward Island Home and School Federation to lead the development of a
provincewide Parental Engagement Initiafivee vision of thRearent Engagenténitiativeis to establish
collaborative home and school learning environmenEfohildren so that they can succeed as individuals,
as students and as citizens.

During 200708, Phase 1 of the Initiative includedurveycirculatedto principals ad local presidents to
gather information on the current nature and extent of parent involvement, so as to learn about effective
approaches/activities that are already underwaynd to identify needs and prioritie§.he Home and School
Federation enterechto a partnership with Learning and Reading Partivaig Maclsaac and Sandy Rendall
to design supports for parent involvement in learning. A pdgram engaged 12 Island schaols

In2008, the seconctlemenbf the initiative was tgather informatiomlirectly from parents through a

random survey. Rarent Engagementi&rey of 508600 respondents was sougbtenable analysis of

results below the provincial level (e.g. by school board or school [Eveltore focus of thesearch was to
provide theinformation teencourage and to support parent involvement in learning at home. A secondary
focus of the research was to provide the information to promote and support the volunteer involvement in
supporting childrends dmewityni ng i n the school and

This Report mboutthe results of thParent Engagementuyey.


http://www.edu.pe.ca/peihsf/board.html

SURVEY METHODOLOGY

Outline

The frame work andontext forquestions for the survey were provided by Emance Edward Islartidome

and School Federation. Questions were developaty aconsultation process involvidyisory Committee
Membersfocus groupeedback a review of several parent surveys (national and international in scope) used
in recent yearand input fronthe PEI Department of Educaaon Early Childhood Devgiment

The survey was reviewed to ensure that questions would achieve stated objectives and some questions were
redesigned for online use. The design was modified slightly for creation of the paper survey ensuring that all
guestions were covered, and @arable, between survey designs. The paper survey was tested within
parentfocus groups for reliability and readability and adjusted accordingly.

To allow for thenclusion of as many parents as poss#bld,to keep costs down, data collection was done
with a broadly promoted wetbased survey and a select distributior860 paper surveys.

Promotion of the survey was achieved threngRRINCE EDWARD ISLANMDe and School Federation, its
local aganizationspublic advertising in print, radio, and teen media opportuniti@sd direct distribution

of promotional materials and paper surveys. Incentive draw prizes were offered to improve the response
rate.

Paper survey data @ere manually entered into the same database as the online survey for analysis

As confidentiality of respondents was critical to involvement of target groups, question skipping was
permitted.

To achieve a goal of 95% confidence interval with an error rate ef5f6 (19 times out of 20), a response
sample size of 380 was requiredifimeported subgroupsrequiringa minimum of 40 respondents to ensure
confidence interval and respondamibnymity in smallechools/communities

Limitations

ThePrince Edward Islaridome and School Federation and its local Associations tend tocattrattg a g e d 6
parents. It can be anticipated that respondents to their call for participation would result in more responses
from engaged parents.

The online survey was promoted as the primary access point to the survey, but to account foghack of
speedinternet access, paper surveys were distributed by local Home and School Association members
(leading to some selection in the distribution process) and paper surveys were available on request.

Although a mulphase communications strategy was usedtogte the survepnd underrepresented
groups were targeted for thsecond wave of communications, the Western School Board was
underrepresented in the final numbers.

As the survey was voluntamgt directlyconnected to thechoolsand relatively longthere is a selselection
bias attached to this surve¥his survey would not be easily completed by paretth low literacy.
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The data used in the analysis are based onrregbrts and were not validated against objective criteria or
by direct observabn. Although seteporting has limitations, due to the nature of this sumegyonses were
necessarily subjective and based on individual perception

The data reported is unweighted. Cells of under 40 are not reported in detail in this report. IQskapping
of under 10% 70 respondents) was deemed an acceptable rate and will not be noted in the report.

Due to rounding, not all percentage breakdowns will equal 100%.

Sample

According to 208 census data, there were just over 23,000 families wittrehiaged 517 at home.A
total of 712 e-surveys were completed as w&® hard copies for a total o751 submitted surveyBorty
seven (47yurveys were removed from the final count as respondEntdeted less than ¥4 of the survey
The final participnt inclusion number wa34 respondentsncluding 11 respondents with children in the
FrenchLanguage Scho@loard, private schools, or alternative school programs. The 704 represents
approximately3% of the populatiorf parents of scho@ged children

The ratio of parents in the East&chool Distritd Western School Board stands at 2:1. The results of this
surveyincluded 544 respondents from the Eastern School District and 149 from the Western School Board, a
ratio of approximately 4:1

Interpreation

Interpretaton of survey results is limited in this refmottie identification of issues that might bear further
investigation. Results reported focus on areas of significance that would require further analysis to confirm or
refute statistical ghificance opossible relationships. The author, in consultatiohedttivisoryCommitteg

has recommended relationships that may make a good starting point for future data analysis.



RESULTS

According to Joyce Epstein, Director of the Center of ISElaouly and Community Partnerships at Johns
Hopkins University, parent involvement in education can be categorized into s{Epgies1, 1997)
1. Parenting- Families take care of the health and safety of children, and maintain a home
environment thancourages learning and good behavim school.
2. Communicating- Schools reach out to families with information about programs, student progress
and transitions to higher grades.
3. Volunteering- Parents make significant contributions to the lifieeo$chool.
4. Learning at home Family members help their children with homework assignments and other
schoglelated activities.
5. Decisiormaking-- Schools may include parents in decisiaking about their own children or
involve them in school dagons througBchool Counsjlcommittees and regior&thool Counsil
Parents may also join independent community groups to work for improvements in education.
6. Collaborating with the community: Schools can help to link families with support seoffeesd
by other agencies, such as healthcare, cultural events, tutoring services, -@cti@dtarhildare
programs. They also can help families, students and community groups provide services to the
community.

Parents of schealged children on Rrce Edward Island were asked a series of questions that sought
responses areasof parent involvememf interesto the Prince Edward Islaridiome and School Federation.
Areas of interest included communications with the school system, involvéioehtasestactivities,

satisfaction with paretéacher meetingschoot e sponse t o studentsd speci al
schoolhomework issues, parent involvement in volunteering for the asctidoltday vs half-day

kindergarten

A tatal of 704 surveys were included in this analyggisesenting 1,234 scheaged children Six hundred

and ninetyseven (697) were
first born childrerstill withn School Districts Represented
the primary or secondary
school system (gradesl2),
433 were second born
children, and @4 were 3¢
born children

@ Eastern School District

B Western School Board
Twenty three percent (23%) estern School Boar

of those who responded to
the survey had preschool
aged children.

2 French Language School
Board

@ Other - private, home-
schooled, alternative

Seventy seven percent
(77%) of thesurvey
respondentgor 544
families)were from the
Eastern School District of schools, @%49 familiesere from the Western School Board group of
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schools, and less than 286 11 familieswere from the French Language School Board or other school
options (private schools, hesohools, or alternative education programs.)

One hundred and seventyne (179) of the responding families had at least one child in French Immersion. A
total of 283 children were

noted to be in French . . .
Immersion with most Children in French Immersion
attending in the Eastern EYes HNo
School District (a 4:1 ratio a § # children
seen in the overall results.)

3rd child (16)

2nd child (88)

1st child (179)

0% 20% 40% 60% 80% 100%

When paents were aske®oes your community use the school for activities other than school activities? (like
Boy Scouts/Girl Guides or other youth group meetings, Community School, social events, conifdunity sports)
of schools were often used for communitytsver activities. While 183% of respondents indicated that
their childrends school s wer edlo%reporedthadthe scheolsedrey u s e
sometimes used, anel2% of parents did not know if the school was used by the catymun

Communities Use of Schools
3rd child's school 299%
@ Never or Rarely
2nd child's school 28% @ Sometimes
I Often
@ Don't Know
1st child's school 30%
0% 20% 40% 60% 80% 100%




Communications with the 8hool System

Parents were asked a number of questions to determine the support they perceive that the school provides to
them as parentss well as the range of communications tootsarse parent preferencefr those ools.

Parents were asked about a variety of forms of communications that they may or may not have received from
or participated in with the school. If they received a certain form of communication, they were asked if they
found the information generallgeful.

The tables below shows the responses of participants when reflecting primarily on the information received
from the school of their first born child. Reflections on schools attended by second and third born children are
only shown in cases where tlifferences may be significant.

Divisions between Element&gnsolidatedSchool repoimg and Junior/SenioHigh School repang are

based on participants in the survey having at least one child in the school level. Five hundred and sixty four
(564) respondents had children in Elementary Schools and 355 had at least one child in Higm8&hool

there is anoverlap in numbers where respondents had both children in both levels.

Did You Feel Supported by the Schm?ol as a Par
When parents were askelid you feel that you were supported by the school as a partner in your child's
education?d 59-65% felt that they were supported as a partreegreat dealwhile 3238% felt somewhat
supportedand only 24% did not feel supptad at all

Did You Feel Supported by the School?

3rd child's school 65% '

T not at all
2nd child's school 2 66%

I somewhat

l Z a great deal

1st child's school 599

0% 50% 100%

One hundred and seventy one (171) parents provided comments on this question. Although most parents wel
positive in their comments, some parents were meeting resistance to their efforts to be more involved in the
school or in their requedbr increased communications. In many of the comments, communication between
parents and teachers, or parents and administrators, played a large role in whether or not parents felt
supported.



The following comments are representative of many of the{zsando responded.

This school seems to operate as a team. They come up with initiatives and carry them out!

More communication is necessary if parents and teachers/schools are to be partners. As a parent, | cal

only support when | know what it is mgrehilare working on and what the expectations are of them by

their teachers. This information and knowledge needs to be passed on to parents. We should feel like v

are a partner and are supporting, rather than reacting.

Joining the Home and Scho8lawol Councdt the Jr. and Senior High level keeps you informed about
your school.

The school does a very good job at allowing true partnergiapeiés are welcomed any time,
allowed to offer special after school programming, to volunteemassth@ooh or in the school in

general. | feel the administration and teachers listen well anytime we have a concern. Lots of feedback

home from the teacher is impressive, | love that the positive is accented in a variety of ways.

We moved here from a prme that encouraged parent volunteers. We read in the halls with Grade 1

and 2 students assuring early literacy, we helped with conventions, book fairs etc. There doesn't seem

be as much opportunity hesesense that we are interfering or spying...

It is harder to feel comfortable at the high school level.

| like the school and staff and found that they are interested in hearing from us. However, | have found

hard to find a way to become involved in the planning for the school. Parentaltinvelveoueaged
but is specific to fundraising, volunteering as a chaperone and helping with homework.

One-Way Communications

The Charbelow shows the responses of mgpaints when reflecting on a number of-wragy forms of
communications used by a nandf schools. Parents were asKeithéy received each form and whether or
not theyfound the information generally useful

The top three forms of receivingeway communications were: school newsletter, school handbook, and
school websiteAll threewere the most received items as well as being found generally useful. The three
least useful forms of ofveay communications were: community sign boards, school bulletin boards, and
Student Achievi@a web-based communications tool available to only adadmumber of schadhst year)
These three forsnvere received by less than 50% of the respondexusn of those who received them; 54
73% of the respondents did not find them generally useful.

Of significance, parents with childrefElementaiConslidated Schoolsvere morelikely thanparents with
children indunior/SenioHigh Schools to have received a flier from the HamakSchool or School Council

(73% of ElementariConsolidatedvs.58% of Junior/SenioHigh Schogl Eighty percent (80%) of

Hementary School parenisho received these fliersported finding thengenerally useful compared to 62%

of High School parent&lementary/ConsolidateSchool parents were twice as likelyJasior/SenioHigh

School parents to have received other fooirfiers but usefulness of these fliers was much lower at 75% and
55% respectively.



Parents were equally likely to have received information from the school through media sources (TV, radio,
newspaperp between 55% and 59%, butunior/SenioHigh Schoglarents were more likely to find it
useful (73% oflunior/SenioHigh School parents.36% Elementary/ConsolidadeSchool parents.)

When it came to school website use, parehiunior/SenioHigh School students wered2Bnore likelythan
Elementary/Cosolidated school paren&2% of Junior/SenioHigh Schools.48% of Elementary/
Consolidategto report using this source for emay communications and were more likely to find it yseful
91% vs.78%. Both groups were equally likely to report usingie(at 44%) butJunior/SenioHigh School
parents were more likely to report that they found it useful (93%uior/SenioHigh School parents.

23% of Hementary/Consolidate School parents.)

Did you find these forms of one-way
communication generally useful?

100% -
o H Not
80% A
.g ’ Useful
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£ 60% -
_§ M Useful
v 40% A
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Form of one-way communication {# who received this form)

Two-Way Communications

The Chart below shows the regmsof participants when reflecting on a numbéwvofway forms of
communications used by a number of schools. Parents werd dekgphirticipated ineach form and
whether or not they found the information generally useful.

The topthreeforms of eceivingwo-way communications weparentteacher interviews, report cards, and
sending notes with the childll three were the most received items as well as being found generally useful
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(use of agendas or notebooks was as common but not founésausefu) Thetwo least useful forms of
two-way communications werail and fax. Of note, 152 of the respondents reported having re&/
communications with the school.

The most common comments on commun{tatibreeway and tweway) related o the use of email and

or website information. Most of the positive comments related to how the parents preferred these forms of
communications and most of the negative comments related to the lack of email response from teachers
and/or outof-date websié information.



















































